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ABSTRACT 

This teacher proficiency module is composed of a 
sequence of activities designed to develop competencies in writing 
lesson plans for teaching social studies skills in primary and 
intermediate grades. Four skills that are a major responsibility of 
social studies teachers are noted: 1) reading social studies 
materials; 2) applying problem solving and critical-^thinking skills 
tu social studies; 3) interpreting maps and globssi and a) 
understanding time and chronology. Guidelines drawn, from research on 
how skills are learned are set forth and basic tasks for the teacher 
of skills are summarized. A case study of the development of map and 
globe skills in elementary grades is used as a model for the study of 
social studies skill development. Elements of seven basic map skills 
are outlined. The participant in this study module constructs 
objectives and describes teaching tasks in eKercises to clarify 
understanding of the processes involved in teaching social studies 
skills, A selected bibliography for methods of teaching elements of 
basic map skills is included* Related modules are SO 005 443, and SO 
005 445 through SO 005 450. (SHM)^ 
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INTRODUCTION 

Traditionally, social studies as a school subject 
has been dividad into three major areaR— knov/ledga acquisition, 
examination of values, and skills devftlopment. As you will 
probably remember from your elementary school years, the 
usual emphasis was placed on the acquisition of knowledge with 
skills taught haphazardly or incidentally . mv&U ytiu ^oB serve 
a good social studies classroom, you are likely to see 
childrem working in groups pursuing different projects such 
as developing time lines, making murals, using an atlas or 
a card catalog, making graphs to display information, and 
making or using various typas of maps and globes. 

The skills used to accomplish these tasks were not 
learned overnight. If well learned, the skilla the ehildren 
were using were acquired only after planning, consnientious 
teaching, and considerable practice by the children. 

Since learning to use skills cannot be accomplished 
separately from content, a case study of the development of 
map and globe skills has been selected to convey to the 
reader an understanding of social studies skill development, 



BEHAVIORAL OBJECTIl'jnS 

Thin sequance of activities is denignnd to flevciiop 
teacher -trainee competencies in writing lesson plans for 
teaching social studies skills. I'he following objectives 
delineate the specific competencies desired upon completion 
of these activitiess 

I. Terminal Competencies 

A, Using part of a social studies textbook at a 
grade level of choice or using an element of 
one basic map skill, the reader will be able to 
identify the principles of skill development by 
writing a lesson plan that delineates the mathods 
and materials to bo used ?.n teaching one element 
of a basic map skill, 

B. Using the lesson plan developod above, the reader 
will teach the lesson to pupils of u grade level 
of choice, 

II. Enabling Activities 

A, Given a list of principlea of skill developTOnt, 
the readar will be able to identify each in a 
hypothetical situation. 



B* Given listings of basic map Bkills^ tha raader 
will be able to v/rita a b^ihavioral abjective 
to teach ona elf^m«nt of ©ach basic skill and 
describe one method used to teach tha Glemant; 
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PART I, SOCIAL STUDIRS SKILL DWKLOPMINT 

By the end of Part I of this module you should be able 
to succesefully complete the follo\^?lng behavioral objective- 
Given a list of principlas of skill cSevelopment^ the 
reader will be able to match each principle with its 
corresponding teaching act^ 

"To be akillful means that one is able to do something 

with proficiency in repeated performancea. " 1 Often skills 

are ooneidered mechanical in nature calling for little 

thought on the part of the person performtng that skill. 

Perhaps it is just this misconception that cauaea curriculum 

plannera and teaahera to devote so little time and energy 

to planning for and teaahing the skills needed by a student 

to succeaafully pursue his social studies interests. Oti>vioualy^ 

social studies skills, are more compleK than moto:L^ skills ^ 

Completely different types of responaes are required to learn 

to make or read a map than to hit a softball or vralk a balance 

beam^ Social studies skills are quite compleK and call for 

the use of a student' a cognitive processes. In fact, the 

skills asisociated with social studies are often called 

"cognitive skills." 

^Jarolimek, John, nie Psychnlogy of Skill Developmant, 
Skill peye ].ppment in Social itudj^, niirty-Thlrd ^arbook 
of the National Council tho Social Studies, Washington, 
D. C.I NCSS, 1963, pp. 19-^4. ^ ' 
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Major Social Studies Skillfi 
Tha Thirty -Third Yearbook of the National Council for 
the Social Studifls^ divides skills into two major eategories 
(1) those skills which are a definita but shared responsibility 
of the social studies, such as reading, and using reference 
books, and (2) those skills that are a major responsibility 
of the sqcial studies. The social studies skills that are 
a major rosponfiibllity o£ the social studies are as followsi 

1. Reading social studies materials 

2. Applying problem-solving and orttical-thinkLng sktllg 
to social issues 

3, Interpreting maps and globss 

4, Understanding time and chronology 

Ho\/ People Learn Skills 

The research on hotf skills are learned has been adapted 
3 

from Jarolimek and Burton4 into guidelines for the teacher 
who is concerned with the skill development of his students. 
These guidelines are as folloi-;si 

• iMJ-l-D^ve^OTgment _:in,.SeciaiJ^Studig^. , Haleri McC'rakeh 
Carpenter, fed., Thirty-Third Yearbook of "tl'-e Natlonai Council 
for' the'.'Bbcial StMles,..-Washingtoh, D. a., 1963,' 

Sjarolimak, oo. cit_, , pp, 19-24, 

^Burton,! Wiaiiam EL, i ""Implications -for OMganizatton .Of 
Instruction and Instructional adjuncts," Laarning^ and Instruction, 
Forty-Ninth' Yearbook, .,P,-:^t X, National Soeioty for tha Study " 
of Education, Chicago: tJniverslty of Chicago press, 1950, p. 246. 
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1. Skills are not acquired! ibefoEP.. a n&sd fra them'is 
felt. This principle implies that prior to repetitive 
practice, the student needs understanding of both the need 
for developing the skill (its usefulness to him) and an 
understanding of the parts of the particular skill being 
developed. Further, the way a person practices a skill 
(his desire to improve performance) is critical to extending 
performance of the skill Obviously, if the student sees 
little value In developing competency in the skill, his 
practice v;ill ba largely non-productive. 

2. The student should have an understanding of what 
constitutes adequate performance of the skill. Damonstrations 
of the skill by the teacher will show a standard of adnguate 
performance. Ko^^ever, since many skills are complex (having 
several sub-skills that must ba mastered) the student may 
become discouraged with the enormity of the task bafore 
adequate performance is attaified. 

3. Skills cannot be learned apart from real situations 
then automatically applied in real situations. The teachsr 
must then provide instances in which the skill can be applied 
in a functional manner to enable the student to reach other 
goals while practicing that particular skill. 

4. The student should h-vo knm'/lsdgo of his succens or 
^ failure in making p.'jogress in learninq a skill. Feedb?Gk 

ERIC 
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can be provided by the teacher, the studants In the class^ 
and the student himsalf. Positive feedback is almost always 
enhancing. Too much negative feedback may cause a build-up 
of strass that could inhibit the student and work against hie 
ability to perform the target skill. 

To summarize, the development of dognttive skills depends 
on a need felt by the student as determined by the situations 
in which the skill is learnad. He should be aware of the 
QOmponents of the skill and be provided with a model of v/hat 
constitutes adequate parformmnce of the skill. Lastly, the 
student needs awareness of his progress. 

The teacher's task than is to: 

1. Help the student see a need for learning the skill 

2. Pro\^ide a model that shows adequate performance 
of the skill 

3. Design functional situations for practice 
4# Provide avenues for reinforcement 

Activity 1 

Mrs. Lea's fourth grade class is working on an ecology 
unit .entitled "Man's Effect on the Land " One group is 
collecting figures on the use of pesticides In thslr county: 
Figures shelving the amount of DDT, and ether pesticides 

used by farmers and homeowners for the years 1968, 69, 70, and 
71 were obtained from the county agricultutfal agents 
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The gtataments that follow outline some of Mri^ Lee'i 
actions with one group of students after ^ha dacidas to 
teach them to mak« bar. graphs* You are to match the state-' 
men\.s of her actions with the summarif;ing statements in 
Part I (page 7 ) by placing the number of the action in the 
blank beside the statement that illustrataB that action* 

M rs^ Lee asks the principal to display the completed 
graphs on the school's main bulletin board, 

Mrs. Lee shows the graph-making group eKamplas of bar 

graphs, 

^ Mrs. Lee eKplalns that one value of graphe Is to reduce 

very large numbers Into proportions for easier comparison. 



Mrs* Lee helps the group decide the content of the three 
graphs they will make^ 



Phm II. USING MAPS AND GLOBElSs 
A PRIME HOCmL SWTOIES SKILL 



By the end of Part II of this module you should bft able 
to auccessfully complete the following behavioral objective.- 
Given a list of. basic map skills, the reader will" 
be able to write a behavioral objective to teach 
one element of each basic skill and describe one . 
method used to teach the element. 
Of the four catec.Driea of social studies skills listed • 
In Part l of this moflula (page 5)^ the interpretation of maps 
and globes has bean selected to illustrate social studies skill 
development, .Maps and 'globes v/era selected because they are 
prima tools of the social scientist, and one of the major 
non -reading tools of the elemQntary pupil. During the reaci- 
ing of this module, it is expected that the Early Childhood 
readers will concentrate on the skills most appropriate 
for their pupils and the Elementary level readers will concentrat 
on either primary or intermediate levels. Hwever, since the 
development of any skill is never taught to completion at any 
one level and is a sequential development, it is expected, tha^ 
each reader will at least become somev;hat familiar with those 
aspects of map and globa skill that are not in the particular 
grade level of his prima interest. 



since the pupil cannot directly observe phenomena that 
effect, have effected, or v/ill affect his life in times and . 
placee far removed from his direct eKperience/, basic data 
sources must be found to help him understand these phenomena* 
One data source, as the reader hac^ leen in Module #4^ la 
through photographs* Another way to help atudenta understand 
phenomena that are not a part of their direct eKperiencea im 
through the Ufe ol maps and globes/ Maps and globes are 
usually considered to be sources of information^ bc^raver^ 
the other aspect of map and globe use'---particularly maps- 
im the use of these tools as a way of preeenting information 
to others. So, the reader is encouraged to think of map^ and 
globes as providing students with (1) data in-put^ and (2) a 
method of sharing the information that the pupil find i v;ith 
othersi or information out-put. 

Primary Grade Emphasisi Map?? and Globes 
The emphasis in the primary grades is both that of a 
geography readineis program and that of a program of instruction 
Here is where the foundation is laid for future learnings 
and where the child is first expoeed to basic map and globe 
skills. The reader mu^t always keep in mind that these 
children have vast differences in experiential backgrounds—* 
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. some will' be able to grasp aasily the concepts taught while 
others will have great difficulty^ Considar the first rule 
with primary grade youngiters to be that o£ first-hand 
©Kperienee* They need to obsarve^ feel, and hear but above 
all have many chancee to observa phenomena before being expeeted 
to raGord theee phenomena on maps. You will be introducing 
the child to many compleK ideas— models of the earthy simple 
mape, weather, seasonal changes^ direction, and sun position^ 
as well aa many others. The first experiences must be direct 
and as meaningful as possible^ 

Intermadiat© Grade Emphasisf Maps and Globes 
As with primary children, intermediate grade students 
also have vast differenees in the amount and quality of thetr 
experiences* So, here too applies the prime rule of firsts 
hand experience, that is, personal observation of physioal and 
cultural phanomana before or along with instruction in mora 
abstract phases of map-reading and map-making* While many 
itudants will have bean introduced to basic map skilla# the 
intermediate grade reader's (teacher's) tash will still ba 
introduction, plus development and maintenance of basic map 
skills* Hov/ever, don't let this deter you. Map-reading 
and map-making activities will provide you and your students 
with a prime totol to enrich and extend the soaial studies content 
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they will be using in skill-building situations. • 

Basic Map and Globe Skills 
The basic map and globe skills praaented in this part 
of the module all lead to the students' ability to gather 
and present information. It is the reader' a (teachar's) 
responsibility to insure the davelopmant of these basic skilla 
through introducing, developing, and maintaining them! 
through a sequential teaching program. 

Since at times, state or local curriculum guides, and 
sometimes the textbooks you will use omit basic map skills,, 
they are listed here with the euggested grade levels for 
first introducing the skill indicated by a perpendicular 
line. Arrows illustrate the grades in which the skills must 
be maintained, extended, and reinforced. The basic map 
skilla are as followsf 

A. Orient the map and note directions 

B. Locate places on maps and globes 

C. Use scale and compute distances 

D. Interpret map symbola and visualise what they represent 

E. Compara maps and draw inferences 

F. Map-making 

The list of elements following the introfSuction of each 
basic skill is included so that you will have some exposure 
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to thoge sub-skills taught at different grada lovala, , 
Strategies for teaching elements of these six basic map and 
globe skills can be found by the reader in the social studies 
education methods textbooks listed in the bibliography. 
These textbooks are available in Room 128, Fain Hall. You 
will notice that one example 6f a teaching strategy is provided 
for you following the introduetion of the first basic skill. 



BasidijMap and Globe Ski.l.l At 
Orient the 'Map -ana Note D'irac't' iari* 

Dsvflloping a sense of direction is not only critical to 

getting information from a map bu^ as other basic skills, 

is important in day-to-day life. Have you ever travelled 

in an unfamiliar area, needed to gat to a eertain address, 

asked direction from a sarvice station attendant, and heard ' 

him say, "Drive three blocks north to the first stoplight, 

then one block east, then take the south-eait diagonal, and 

you can^t miss it," But you always doi Studants need to 

orient themselves to their surroundings and then apply this 

orientation to other directions and to maps. See the next 

page for elements of this skill. 



*The basic map and globe skills includad in this part of 
the module were adapted from Helen Carpanter (Editor) , skill 
Deyelopment in Social, Stu dies . Thirty-Third Yearbook of thn' 
National Council for the Social studies. Washington, D. C,, 
NCSS, 1963, Append ise. 
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Basie skill At * Grade Level of Introduction 

Orient the map and note directions and Davalopment- 



Elements of the Skill i 

1* Use cardinal directions in 

classroom and neighborhood"- — 

2# Use intermediate directions^ as 
southeast^ northwest- — 



3. 



4, 



5. 



Use cardinal directions and 
intermediate directions in 
working with maps— * 



Use relative terms of location 
and direction^ as near, far, 
above I below, up, down 



Under etand that north is toifard 
the North Pole and south toward 
the South Pole on any map 
jectionir — 



6i Understand the use of the 

compass for direction^ — 







7. Use the north arrow on the map^^-J^^ - 



8* Orient desk outline, textbook, 
and atlas maps correctly to 
the north — — .p- 



— f 



9# Use parallels and meridians in 
determining direction — 



10 • Use different map projections 
to learn how the pattern of 
meridians and that of parallalg 



J j^JLj. 
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Example 

Selact one element of the basic skill, O rient the ma p 
and note directions^ taught at the grade level you plan to 
teach and write it in the space provided below. Write an 
objective that indicates the main learning to be accomplished* 
Then describe briefly how you vfould teach this skill, 
llament of the Skilli Use cardinal directions in cl assrQpm^ 

and neighborhood ; ; ; ; ; 

Objective I At noon o n a sun ny day/ the student can point out 
the cardinal direction s, . 

Description of teaching taski I wo ul d^ ta ke the student£_^ut^ 
side as near noon a s possible o n a sunny day^ Have them place 
their backe to the sun and say , "Lo ok at your shadoti^/ it . 
points to the Norths so you 're facing to the no rth s South 
is behind you, east i s to you r right hand and vreefa^^^ your 
left hand." 



ERIC 
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Activity 2 

■ Select one element of the basic skill, Orient the map 
and n ote directions, taught at the grade level you plan to 
teach and write it in the apace provided hmlmj. Write an 
objectiva that indicates the main learning to be accomplished. 
Then discribe briefly hm^ you v/ould teach this skill,* 
Element of the skill! 



Objectivei 



Description of teaching taski 



*Thare are so;^mariy:'di£flerent:/ways ton tteaahJ'oach basic'; '■ 
skill it is impossible to include all in the module. So, the 
reader is directed to the source a listed in the bibliogriiphy 
at the end of the i'\od,ule for teaching idoas, (SourceD mrfs 
available In Room 128, Fo.dn Hall). Use the indeK under the 
entry for the specific baalc skill you are lookihg for, L,c, 
location, direction, etc. 
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Basia Map and Globa Skill Bi 
Locate Places on Mape and Globas 

Most youngsters first laarn to locate places that are 
important to themselves and their dally Itfe— a friend' g 
hoUGe, Grandmother's house, the school, the shopping centor, 
the zoo or playground, Moet often these places are physiGally 
close to them. They then progress through a gradual develop- 
ment of fliriding locations and using the concept of location 
in sitiiations not having a, parsonal content. The end product 
of this skill is being able to locate ©Kact places uEiing very 
abstract materials and interpreting the physical and cultujtal 
relationshipi aKisting between different locations^ 



Baaic Skill Bt Greide Level of Introduction 



Locate places on maps and globes and Development 



Elements of the Ski lit 


K 


1 


1 ^ 


1 3 


4 


5 


6 


1, Recognize the home city and 








1 








state on a map of th'j Lfnited 






i 










States and on a globe 
2- Recogniae land and water 


























1 


masses on a globe and on a 
















variety of m3.ps — physicals- 




1 












political^ chalkboard, v/eather, 
































3, Identify on a globe and on a 


i 










i 




map of the world, the equator, ! 














tropics, circles, contiDants, 


J 


f i 






._i 




OGeans, large islands-*— 






J{ _ 






e 1 i^l 


1 


1 


i i 


u 




1 
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K 



4, Use a highway map for locating? 
places by nraib#ir-and-key 
system; plan a trip using 
distancci^ direct ion, and 
locations — ^^^^^-.-^^ — 

5, Relate low latitudes to the 
equator and high latitudes to 
the polar areas ™ ^ — ^™-, 

6, Interpret abbreviations 
commonly found on maps — * 

Is Use map vocabulary and key 

accurately 

8. Use longitude and latitude in 
locating places on wall maps 



A 



9, Use an atlas to locates places 

10 # Identify the time zones of the 
United States and relate them 
to longitude^^*^--^ — 

11. Consult two or more maps to 
gather information about th© 
same area — — — — ^ 

12. Recognize location o£ major ^ ■ 
cities of the world with 
respect to thair physical 

13. Trace routes of travel by 
different means of transporta- 



14i Develop a visual image of 

major countries, land forms, 
and other map patterns studied 



LJ. 



L...L.-I.., 



I 

i; 










— 










1 
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15, Read maps of various types 

which show elevation- — ^ — 

16* Understand the significance 
of relative location as it 
has affected national policies^ 
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Activity 3 

Select one element of the basic skill Loc ate p lact 
maps and ^lobgj^taught at the grade level you plan to teach 
and write it in the space provided below.' write an objective 
that indicates the main learning to b© accomplished. Then 
describe briefly how you would teach this skill. 
Element of the Skilli 



Objective! 



Description of teaching taskt 
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Basic Map and Globe Skill Ct 
Using Scale and Computing Distance 

Students are able to understand the idea of a small 
map representing a large area, but with size reduction 
probably a factor , have difficulty visualizing the area 
represented on the map. The starting point of instruction 
is often a large floor map of the neighbdrhood, showing homes 
and the school. Activities might be counting the blocks 
from home to school, pacing the distance, and including 
important places within the area, A prime goal should be 
developing a personal sense of distance (how far ia a mile, 
a city block) , knowing how far it is from home to the lake, 
and estimating driving time— all are domponents of this 
basic skill. 
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Basic Skill C- 

Usci scale and compute distance 



Grade Lavsl of Introduction 
and Development 



Elements of the Skill; 



K 



1, 



2, 



5, 



6, 



7, 



8. 



Use small objects to represent 
large ones, as a photograph 
compared to actual size^ — « — 



"4 



2 



compare actual length of a block 
or a mile with that shown on a 
large-scale map 

Determine > distance on a map by 
using a scale of miles 



4. Compare maps of different size 
of the same area—- — ■ — 



Compare maps of different areas 
to note that, a emaller scale 
must be used to map larger area 



Compute digtance betwaan two 
.points on mapE of different 



Estimate distances on. a globe, 
using latitudof^ estimate air 
distancae by using a tape or 
a string to measure great 
circle routes-^ ^ 

Understand and use map scale 
expreseed as representative 
fraction, statement of scale, 
or bar scales 



9. Davelcp the habit of .checking 
the scale on all maps used-^^" 
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Activity 4 

Select one element of the basic skill, tJae_ eeale^^nd 
comp ute dista nces, taught at the grade level you plan to 
teach and write it in the space provided below e Write an 
objective that indicates the main learning to be accomplished, 
Then describe briefly how youiv;ould teach' this' skill. 
Elements of the skills 



Objective g 

n 

Description of teaching task; 



ERIC 
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Basic Map and Globfi skill Dt 
Interpret M^p symbols and visualize What They Rapresant 

The symbols on maps stand for real things. The student 
who forever sees a squiggly line labelled "Misalssippi Rivar" 
and cannot transpose the squiggly line into a broad river or 
the square or circle into a town or city is in the same 
predicament as the student who cannot decode the synibola 
(words) in a tradebook or textbook. ' That is, no image or 
concept lies behind, the, symbol. Symbols are map language- 
the map lives for the student only when he can form a picture 
in his mind of what the symbols represent. 
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Basic Skill Di 

Interpret map §ymbols and visualise 
what they represent 



Grade Level of Introduction 
and development 



Elements of the Skllli 



K 



1, Underitand that real objects 

can be represented by pictures 
or symbols on a map — — — 

2s Learn to use legends on diflfarant 
kinds of maps — 

3m Identify the syrflbols used for 
water features to learn the 
source, mouth, cSirection of 
flov/, depths, and ocean 
currents ^-.™«— 

4. Study color contour and visual 
relief maps and visualize 
the nature of the areas 



5. Interpret the elevation of the 
land from the flow of rivers — 

6- Interpret dots^ lin^s, colors, 
and other s^mibols used in 
addition to pictorial syn&ols— 




-.J--.j....A 



+- 
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would ^each this sk^ll. 
21a-sn- of Me Skill: 



Objective f 



Description of teaching Mskf 



21 

Basic Map and Globq Skill li 
Compare Maps and ttm Inferences 

This skill could be called "putting It all together." 
However, this does not mean that all the previously named 
skills must ba learned prior to this. The reader will notice 
that there are inatanceg when primary grade students draw 
conclusions from the simpler maps used in these gradea. The 
key words in building this series of skills are finding 
relationships, looking for correlations, and making imjeerences 
about the distribution of natural and cultural features on 
maps and globes. 



■ 
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Basic Map and Globe Skill Ei Grade Level of Introduction 

ComparQ maps and draw inferences and DflVfilopment 



Elements of the Skill; 



K 



1. 



2. 



3. 



4. 



5. 



6. 



7, 
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Read into a map the relation- 
ships suggested by the data 
ahovm, as the factors v/hidh 
determine the location of 
cities-^ ^^^^^^^^^^ 

Compare two maps of the same 
aE'ea^ corribin© the data, 
sho^^^n on them, and draw 
concluaiQns based on the data- 

Recognize that there are many 
kinds of maps for many uses, 
and learn to choose the beat 
map for the purpose at hand — 



UnderEtand the differenGes in 
different map projections and 
recognize ^ the distortions 
involved in any representation 
of the earth other than the 

Use maps and the globe to 
explain the geographic setting 
of historical and current 
event S""^ — — 

Read a variety of special- 
purpose maps and draw 
inferences on the basis of 
data obtainsd from them and 
from other source^" — ™ — - 

Infer man's activities or way 
of living from physical d^tmil 
and from latitude— 
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Activity 5 

SRlect om element of the basic skill, Compare^apK^a; 

■ ^HlMfi^es , taught at the grade laval you plan to teach 
and write it in the space provided balow. Write an objective : 
that indicates the main learning to ba accomplished. Timn 
deseriba briefly how you: wouM ^teadh' this:^ skill . 
Element oi the Skills 



Objeetivai 



Descriptloh of teaching taski 
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Basic Map and Glob© Skill P: 
Map -making to prRsont information 



ERIC 



Map-making and map--reading experiences are essantial 
to thn dflvelopment of the previously noted basic map and 
globe skills. Hoi^ bettor can a student understand tha acP.le 
or the symbols on a map than to plan and create a map of hie 
own. This skill progresses from sketches of the school or 
the student's neighborhood transposed onto a large piacR 
of butcher paper with milk carton houses and stores and streets 
through which he can drive his cars all the way to complesc 
salt and flour three -dimensional maps showing relief of a 
state, island or country. 



Basic Skill Fs Grade Level of Introduction 

Map-making to present information and Development 



Elements of tha Skill i 



K 



1. Construct maps using symbols 
to denote physical and 
cultural features— — 



2* Construct simple mapi v/htch 
are properly oriented to 
laireotion™^™-**--^ „,.^«,^^^_ ^^i 



3. 



m eimple eke tell maps to | 
show locEition™"-^™ ^^^..-.^^^^^^^J , 



4. Make simple large-scale maps of 
a familiar area, such as clase*^ 

room, echool, neighborhOQi-«««*i— .-^**J!-^ - ^. l 



3.1. 

Activity 7 

Select one element of the basic, skill, Mafi^fflking to p:rrasent 
infor mmtiDn, taught at the grade level you plan to teach and 
write it in the space proviaed below. Write an objective 
that indicates the main learning to be accomplLshed. Then 
deearibe briefly hw you: would teach this fekill* 
Element of the Skill • 



Objective I 



Daacription of teaching task: 



Terminal Activitia.^ 

Successful completion of the follwing activities v/ill 
demonBtrate that you have obtained the competencies needed 
to exemplify maetary of the terminal objectives listed on 
page 2 of this module. 

A* Using part of a social studies text at a grade level 
of choice or^ using an element of one basic skill 
listed previously in this module^ identify one 
basic map skill, and write a lesson plan for teach- 
ing one element of that basic skill. In writing this 
lesison plan pay careful attention to the principlee 
of skill development noted in Part I of the module* 
Also, follw the Planning Form provided for you rn 
the last two pages of this module. 

Teach the lesson to pupils of a grade level of choice. 
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Planning Pormi Skills Teaching 

Grade level 

Expected time regiiired 
1* Behavioral Objective ( s) • 

2. Skill(e)i ' 



3, Materiali and eource: 



4. Method of presantation (or model utiltzed) i 



Name 
Date" 
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5, 



Gulae (Briefly describe ths activity of each atap of the 
losson and questions you will ask or tha statements 
you v/ill maka. 



Steps 



Activities or examples Questions-Statements 
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EVM.UATION 70m FOR SELF^INSTRUCTTONAL 
MODULES 



NaTO D ate 

Instructo r Course 

Module Title 



1. ApproKliMtely how many hours did it take you to complete this module 

2. Please check one square under each category (Ueefulneis & Difficulty) 
par raWi 



1# Introduction 


Usefulness 




Difficulty 


Not. 1 
Useful jUseful 

1 1 = 


Very 
Useful 


Too 
Difficult 


Too 
Easy 


j Just 

! Right 


i 










1 


2. >todule objectives 




i~ ' — ~ ■ 










— 1 


3. Explanatloni & Definitions 














4* EKaa^les ^ Illustrations 














5. Directions 














6. Activities 


— — — — -1 
1 

i 

i 




















I 



3, What should be added or deleted to In^rove this TOdule? (Conment) 



4i What degree of coi^atenee do you feel you now possess in understanding 
and being able to model (chart) a body of information? 

Very Competent 

Iferglnally Con^etent (I feel I can do this but I think I may need 
more practice) 

____ Not Con^etent (I feel that not able to do this*) 

5, Have you completed modules for any other methods course at the University 
of Georgia? If so, list the courses below* 



Q If you have con^ileted modules in other courses, lo^v would you rate this 

^[^(^" module in comparison to the others? (Gomffitnt) 



